When asked if they had ever requested the principal to take their class while they observed another teacher's class, the answer was &dquo;no,&dquo; but at the same time they were unanimous in their belief that the principal would welcome such a request. They saw the source of the problem in the building of standards of noncollaboration rather than primarily in administrative barriers to mutual assistance.
One teacher indicated to another that she would really be threatened to have her visit her class, but she also suggested that now she might feel more free to approach her. The Many thought the students would suspect that either they or the teacher were being evaluated and that their reactions would not be natural, making it difficult for the resource person to get a realistic picture of normal classroom processes. After deliberating on this issue for some time, the conclusion was reached that it might be appropriate to tell the students the truth! Consensus was reached that it would be appropriate to tell the students that the observer was there to provide suggestions for improving the presentation of the subject matter specified for the period. There appeared to be little readiness on the part of the teachers to invite student discussion aimed at making suggestions for improving instructional practices.
It can be seen in this illustrative case of an attempt to stimulate the collaboration of teachers on the improvement of educational practices that there were resistances at both the personal and organizational levels which needed to be worked through in the process of achieving the successful spread of ideas. The nature of relationships between the teacher and (a) the principal, (b) teacher colleagues, (c) consultants, and (d) students needed to be focused upon in order to overcome the latent resistances which act as stumbling blocks to professional growth and development.
